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ADaddy is happy because he ,aged going to r

INTRODUCTION

The majority of studies of paleaenmng have focusestho!| v e me
mot hersdé i1nvolvement, pa(Fah & €Cleh, 200L)ylus viar,and  y o u n
although limited in scopegsearcton involvement, education arstipport programs for fathers

has shown that children do better academically when fathers are involved in {reletey
activities. However, fathersd perceptions of
development, particularly in earbhildhood, impact on the extent to which fathers take up that

role (Lynch, 2002; Levine, Murphy & Wilson, 1993)

The aim of thePicture It, Dads!(PID) formative research project was to invokathersand

father figuresfrom one rural Nova Scotia commity, in a series oliteracyworkshopsdesigned

using a community of practice framework (Lave & Wenger, 199hpy were provided with

literacy materials and guided practice, along with a cohort of supportciedded a learning
community in which fathes and father figuresalong with local facilitatorscollaboratively

expanded hei r knowl edge of the i mportance of thei
createl a repertoire offatherfriendly strategies, and ragdgp ar t i ci pant stideir conf i
ability to engageén such activitiesand provide support for others
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Research ©jectives

The objectives of this research were to:

T examine the i mpact of the application of
workshop delivery model on particpant s 0 confidence, knowl
knowledge transfer to other horaehool literacy activities

1 identify implications for the future design and implementation of family literacy
programs in rural areas, particularly those that want to attractpadleipation.

It is hoped that this research will assist those who plan and develop programs and activities for
fathers and father figurg®.B. Due to a desire to be inclusive and to expand the definition of
Afatherdo beyond that which refers to biologi
section to refer to both fathers and father figuraad will open up a spaceithin and anong

these groups in whicto considethow a community of practice (CoP) framework can provide
supports, removéarriersand positively impacfather$ perceptions of theiinvolvement in

chil drendés |Iiteracy devel opment .

Research Bsign

Caspe, (2003) ideries several guiding principles toekp in mind when developing and
implementing family literacy programs, among them:

f tryingt o understand par ent s @&cnd thetr &mwledge arsdt r e n g

skills;

1 engagng participants in opportunities tctively ontribute to their own learning

9 asking parents and children to reflect onithevery day literacy practices

1 recognizng that all parents have some literangmories to bring to the table

1 consideing the needs of participants and respgagdo their irterests

1 documenng their experiences and leang from them.
Caspealsoargues that more research is needed to determine the programmatic factors that have a
positive impact on changas family literacy pradtes. Tle present e sear ch dr aws fr o

guiding principlesalong with the literature on communities of practiceits program designit
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is important in that it contribusgo knowledge in the field abolibw acommunities of practice

modelcan positively impactofather® | nvol vleimedtends early | itera

The design of this study incorporated ethnographic design eleratatg, with formativeaction
researci{Newman, 1999)n order to build in naturalistic opportunitiéisat allowed context ad
settingto be used in theearch for a deep understanding of those informing the research (Patton,
2002). Multiple qualitative data collection methods (survey, interview, artefact analysis,
participant observation) were used determine what worked, whit worked and what
underlying principles might guide an intervention, or others like it, in the future and, edoord

detail the various nuances of the intervention.

This emergent design flexibility acknowledges that the research is a work iregsagnd that
openness to adapting the inquiry, as understandings deepen or situations change, is an important
design featureThe researchewas thus able to build into thresentresearch design an active
collaboration as well as aron-going evaluationwith the fathers through thereation of a
community of practice workshop setting and tlse of the PID Workshop Feedback Interview

and with key communitpased stakeholders.. Picture It Dads Advisory Commitjeandto

respond to their suggestiongads, interests and understandings to more effectively reach the
establishegbrogramgoals.

Participants

Participantswere fathers and father figures (i.stepfathers, grandfathers, uncles, and male
partner¥ and their preschool children (Syears old¥rom the rural geographic area that makes

up the Lawrencetown Consolidated School District of Annapolis County, Nova &=gial6).
Postersinviting fathers and father figuret® attend an information sessiomere distributed
through family resource enters, libraries, daycares, gmehools, church groups and public
sdhools, along with advertisemanin the local newspapeAt the sessiona more detailed
explanation of the research and what participation would entail was provided. The information
letter and consent forms (see Appendix E) was explained, the workshop structure described, as
well as the questionnas for fathersand their children and the thirty minute feedback interviews

to be conductedby the researcher or assistaQuestions were anwgred. Contact information
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was also provided in the event there were additional questions. A signed consent form was
obtained from the fathers for their particip
handing in the forms at the information seasswas givenor they could be sent in a self
addressed stamped envelope that was providéte procedure researchewsuld use to

maintain confidentialityvas also explained.

Fathers were assured that newouldimpactnedatevelyros nor
either. The nature of the project did not allow for complete anonymity, as the research involved
fathers and their children from a small community. However, the focus of the research was on
the effectiveness of the PID projectdatherefore the focus would be on that aspect when
discussing the results. A pseudonym was used for each participant (fathers and children)
throughout the project. If direct quotations were to be used in any reports or publications, care
would be taken thatherewere no identifying characteristics. Findinggre shared throughout

with participants andan opportunity given for feedback.Permission was also sought to

photograph and viderecord the sessions.

Following the information sessiprthe researclieam (the researcher and research assistant)
contacted potential participants by phone or in person (dependifeflen® pr ef er ence) ,
reiterated theexplanation of the research and what was expected of their participation. Two
cohorts were recruitedith a maximum of 15 paremhild paticipants in each cohort, Fall, 2007

and Winter 2008 The scope of this study did not allow for more participaniss provided the

researcher with a sampling of convenience.

Convenience sampling is a rprobability type of sampling in which subjecise selecteffom
populations or regions that are the easiest for the researcher to @=sts& Kahn, 2006) By
using this type of sampling, it is possible, and even probable, that riotiaibuals from the
original target population are representddowever, in situations where it is not possible to
access the complete target population (as is needed for simple random sartipsnig) a
common form of sampling to useCautionwas used when extrapolating thendings of this
study to the broader populationn addition, demographic informatiomas beerprovided in

order tohelp develop annderstanioshg of the population under study.
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Data Wllection

A variety of qualitative researcimethodsvereused to collect data from and with participants:

1. Interview Fathersand father figuresinterviews were heldvith the thirty fathers
and father figureswho lived in the target areaand who volunteered to be
participants in the studyrart | of the inteneaw engagedathersin a discussion of
their own childhood literacy memorieBach participant waswited to bring any
artefacts that might help them represent or describe their literacy memories (photos,
picture books, |l ettegeestcihohsireadbsedoss, AE
guestions (Spradley, 1979) that asked participants to generalize their experiences
and talk about patterns of events, in this case, their childhood literacy experiences.
The research team interviewed participants in Paftthe interview using a semi
structurel format in order to allow the resear@ain to explore responses in greater

detail.

Surveys wer@administeredn Part Il of the interviewsThe instrument used was the
Survey of Father Literacy Role PerceptionEI(BP). In Part A of the survey (see
Appendix A), fathersvere asked to respond to statements about aspects of early
literacy learning and their own knowledge and skills about these aspactsA
useda Likert scale ranging frort+-5, strongly agree toteongly disagree Part Bof

the survey asked fathers to identify, from a-getermined list, the printed
materials present in their home, the writing activities in which their child engaged,
the reading behaviours they observed in their child, along with the reading
behaviourshey observed when they read to their child. There were no fathers who
said they did not read with their child.

The SFLRP was selected because of its applicability to both fathers and father

figures. It wasalso administeredin order to gather informationabout the
perceptionsof fathersabout t heir capability and rol e
development and to ideftithe ways in which theynay already be engaged in

literacy activities with their childrenA member of the research team read the
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survey orally and recorded responses for each participant. This wasrdorger to
accommodate the potential range of reading and writing abilities among participants
and toallow the researcheto ask for clarification or further information when

responses arranted.

A one hourfollow-up interview washeld in November of the year followinthe

fathersd four month involvement i n a coho
literacy activities at home, as well as to document the type and amount of father
involvement at preschool and schopand their continuing involvement with cohort

members and activities following PID participation

Children: The children were between the ages of 3 and 6 and had not yet been

enrolled in school. All of the children attended organized programs fesghel

age children held at nursery schools, day cares, or family resource centres. The
instrument that was usedhs adapted frodMlut br own and Bawywonbés (2
of PreSchool Chil drenbés Per §PERFL)O INAusle aOn Fa mi |
drawing component. &h child wasengagedin a oneto-one conversation in

response to eight questiofsee Appendix C)Children were also invited to draw

what the literacy event identified in the questions looked like. This provided the
researcher with another view ofae& h chil dés pefathea®pt i ons 0
involvement in literacy activities. The survey wasadministeredat the end othe

chil dr ends theralorlWineepodantio see ihthere were any changes

in responses
2. FieldnotesFieldnotes of workshop observations, conversations and paredt
interactionsduring the workshop sessions were kept by ihgearch dam. In

addition, workshops were videecorded.

3. Fathers as Ethnographemorrowing on a technique developed by Taylor and

DorseyGaines (1988)thefatherswere asked to contribute to the data throtigh

10
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use of digital photographgnd journéing. Technological assistance was provided

by local volunteers for those who needed support.

4. Artefacts Fathers were asked to collect artefacts that were examples of literacy
practices they engaged with their children intheir homes or in the communi
The artefacts were used to talk about literacy practices in greater detail during
follow-up interviews. In addition,reefacts were collected by the researedin and
consisted of itemsuch as games, books, recipes, ptoduced for the project by
the fathersand children during the workshops andhame. Accompanying the
items were the researcle &8 maéates following informal discussionsvith
participantsduring the workshop sessioabout the items antd h e tresponséss

to the items, along wittheir reflections on the process.

Data Analysis

Data analysis began on the first day and continued throughout as the research team sought
recurring themes that could be explored in greater depth and could help inform changes to
practices and content dog workshops. ieldnotes were transcribedlong with survey data and

the videorecordings of the worksho@nd audio recordingsf the interviewsandanalyzed for

common themesvhich were thercrossreferenced. Thematic analysis focused on identifiable

themes and patterns of experiences and/or behaviours. Patterns were also listed from direct
guotes and by paraphrasing common ideas. Next all data that related to the already classified
patternswere identified and placed with the corresponding pattern. Then relatesificatons

were combined and catalogued into$ub emes t o form a comprehensi v
collective experiences. Direct quotations from interviews and fieldnoere wiso used to

illustrate theoretical comattions to the data and provide r i ch description o

experiences.

In addition, hroughout the research process, participants were asked to give feedback which was
then incorporated in the thecheontentanalysis.Exit interviewswere also conducted with each

participant within a month following their completion of the last workshop.

11
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The use of a variety of methods, more than one researcher/analyst, along with respondent
validation allowed the researcher to check titustworthiness (Lincoln & Guba, 1985f the

findings.

WHY STUDY FATHERS? WHAT THE RESEARCH HAS TO SAY

Although it is possible to piece together an initial portrait of fatherhood in Canada from national
surveys (seeVanier Institute, Profiles of Families Il), these often do not take into account the
diversity that the term now encompasses and often do not take iotmmaedsent fathers, single

fathers or father figures.

Being a father in todayods ,Catherdhdn salgna bsologicalet y i s
one (Dubeau, 2002As such, its definition has changeger time in response to social and

cultural factors,along withthe roles fathers and father figures are expected to take up. Although
research shows more involvement on the part of fathers and father figures in raising children
(Pl eck, 1997; Snary, 1997), their i namdg vement
with their involvement in schoaklated literacy activitiesis relativdy unexplored (Gadsden,

2003).

Involvement of Rthers

While the majority of studiesf parent involvement n c¢c hi | dr e n 6 favé focused acy |
on mot her s Oparticnlarlp Wwith goong ohildren (Fan & Chen, 2Q00ichols, 1994,

research thus far, although limited in scope, tba quality, impact, and type of literacy
involvementof fathersand f at her figures iisngahidgancreased hi | dr
attention. This may be due to a growing body of international evidence that suggests gender is a
significant factor in literacy achieveme(&ambell & Hunter, 2000Katz & Sokal, 2003

Concern is being raised by educators and school policy makers in Canbhdarédwide with
regard to boysd disengagement with I|literacy |
and lower test scores as compared to gMarks, 20(B). This concern has prompted countries

such as the UK and Australia to initiate a conced#drt countrywide to address the issue

12
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(Marks, 2008;Richmond & Miles, 2004). It has also been suggested that the lack of male role
model s in |iteracy activities, during early

achievement in languagets Millard, 1997).

A review of the few studies that have focused on father involvememt c hi | dr end s
developmentsupports the idea that fathers are an important, yet relatively, untapped family
literacy resourcéDebeau, 2002¢Gadsden, 2003)Research on the impact of involving fathers,

on childrends | earning outcomes, has shown t

involved in literacyrelated activities (Flourri & Buchanan, 2004). Researchers have also found

that involving Bt her s early with their chil dés | earni

areas: increased cognitive abilities, higher-ssteem, greater social competenGadsden &
Ray, 20020rtiz, 2000).

It has also been found thaat her s6 reading habits influence

and interest, and sharéteracy activities strengthethe fatherchild bond Gadsden, 19983tile
& Ortiz, 1999).

Ortiz (2000), in a study of Mexican American fathers, found that adthahe fathers in his study
participated in literacy activities with their young children, participation varied according to
individual interests, needs, and their perceived marital role. In other words, when fathers shared
child-rearing practices with #ir spouse, literacy activitiesere more likely to becompart of

their regular routine.

Stile & Ortiz (1999) strongly suggest that carefully designed programs that involve fathers can

C

significantly 1 mpact on -childibd ddiemg,s dnd eemltgnd

selfesteem. Gadsden (2003) argues the importance of deepening the understanding of father
involvement in family literacy and calls on researchers to consider how family literacy programs

can respond to thdiverse needs of faers

Studies also shozd therewee di fferences between motherso
(e.g. Hiebert & Adams, 1987; Ortiz, Style & Brown, 199Bus et al (1997) found that fatise

13
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were less certain than mothers aboxppexted reading behavios, hadess expeence reading to

children, and wee less inclined to participate in conventional prelated activities.

Nichols (2000) reported fathers less likely to recognize the importance of early exposure to
books, more likely to read at bedtime rather than throughout the day, and reading by fathers was
often delegated and supervised by mothers. Nichols also fourmiSatiere more likely to report

a history of school literacy failure, a dislike of reading aloud, and more likely to use strategies to

shorten time spent reading.

Fat hersd Perceptions

Levine, Murphy & Wilson (1993) suggest that how men view their rold waspect to child
rearing influences fatharhild relationships. Therefore, it may be the case that fathers, who
perceive their role through a more traditional lens, may see early literacy activities (i.e.
storybook reading and early writing) as the rofethe mother or female caregiver. Stile and
Ortiz (1999) found that, even fathers involved in literacy activities, report being uncertain about

how and where to begin.

Gee ( 2001) argues that literacy reflects a larger set of socially constructed abitodes and

behaviors. This means that literacy learning is both situated in a variety of social contexts and
embodied in/through individual experiences. )
their ability to carry out that role with respetct initiating, supporting and sustaining young

chil drenbés engagement with |iteracy related t
about what reading i s, wh at Obeing a reader 6
participation inearly literacy development ought to look liki.is, therefore, important to

determine what those perceptions might be and to study them in various contexts (i.e. urban,

rural).

Gee (2001) says that cultural models shape reality, limit perceptionsandif A 6 mast er myt
which the society encapsul ates its favoured w

and classrooms that these master myths are played out through language, routines, and social

14
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interaction. These sites become communiiggractice (Wenger, 1998) and come to bear on the

ways in which parents construct their identities as parents and how they see their role in

childrenbés |iteracy | earning. I n order to

ef f

Nova Scotia faths and father figures n chi |l drends | i ter atheyr | earr

comfort level when engaging in literacy related chigdring tasks, it is necessary tecanstruct

and revision thesecommunities opractice.

Communities of Practice

Communities of practice, as a model for professional development, have been well documented

in the education literature (ibid. Buysse et al, 2001), but are not evident in the literature on family

literacy. Nevertheless, a lot has been written about contiesioif practice as a theoretical frame

for learning communities in business, education, health and development.

Wenger identifies three characteristics he considers crucial to a community of practice:
1 the domain: a shared interest, commitment, andrégpéhat is recognizable within the
group,
1 the community: in which learning occutgough sustained activigmong group

members over time,

T the practice: a fAshared repertoireéof expe

recurring problems, andsu ai ned {2006,@araa2).t i on O

Geebs (2001) notion of Discourse as fAidentity

(i.e., ways with words, deeds, thoughts, actions, interactions, objects, tools and technologies) in

terms of which you can enact a specific identity andagagn specific activities associated with
that identity(p. 7190 i s i mportant to the discussion
potential of such communities, particularly the classramvrnwvorkshop settingto reinforce and

replicate dominant cultat beliefs and practices or to reconstruct and revise them.

15
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Wenger (1998) argues that communities of practice can promote learning and that the learning is
a reciprocal process between the group and its individual members, thus enabling the formation

of new identities.

The design of workshops based on the work of Lamd Wenger(1991) features learning
opportunities within a social environment and sees these as highly generative, also providing the
supports community members need. Within this framewedrning is sustained through active
participation and dialogue in a social setting, not simply through observation. Lavre and Wenger
also suggest that learners enter a community of practice from the periphery and gradually move
closer to full participabn, over time as they gain knowledge and develop a working
understanding of theoomuni t yds bel i efs and pingpartcipante s . Th
seeing themselves as a member of the community. According to Lavre and Wenger, the
benchmark for esfuating the effectiveness of a community of practice approach is the

application of new knowledge by its members.

Fathers help each other during Bedlaking

THE RESEARCH CONTEXT

Participantsin this researchwere volunteers from the rural geographiea that makes up the

Lawrencetown Consolidated School District of Annapolis County, Nova Scotia.

16
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Lawrencetown & Distridt is a rural community with a population of approximately 1875
(Community Counts, 2006)nd extendsver a geographical area of redhan 156 kifwith an
estimated population density of 11.5/Akmin comparison, Nova Scotia has a population of
913,465 which is 0.5% higher than in 1996. This rate of growth is much lowethhaverall
growth ratefor Caradaof 9.6%.

The populationis relatively stable with 70% having not moved from their current reporting
district and77% d Lawrencetown's population having beeorn in Nova ScotiaBetween 2001

and 200629.1% of Lawrencetown's residents moved. Nova Scotia has 76.8% of its population
born within Nova Scotigascompared to 67.0% of all Canadians born in the province in which

they were enumerated.
Age

In 2006, 22.1% of the population of Lawrencetown was under the age of 20 and 17.5% was 65
years or older. In Nova Scotia, 22.8% of the population was under the age of 20 and 15.1% was
65 years or older. In Canada, 24.4% of the population was under tbé2@and 13.7% was 65

years or older.

Family Sructure

There are approximately 39.686 individuals in Lawrencetowmwho are married v children

and an additional 25 who aresingle parent faniies. In 2006, for Lawrencetown, total census
families decreasetty 0.5% to 555. Married families declined by 7.1% while common law
families increasetty 63.8% andsingle parent families decreaség 1.7%.Singlefemale parent
families were 7.7% of all familieghile singlemale parents were 1.1% of all families.Niova
Scotia,thetotal number ofcensus families increased 5.3% to 267,415. Married families declined
by 1.4% while common law families increased 43.2% amujle parent families increasdualy
14.1%. Single female parent familiegn Nova Scotiawere 13.9% of all familigswhile single

male parents were 3.0% of all families.

17
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Immigration

There were 104 immigranis Lawrencetown%.8% of the population with 98.9% of people in
Lawrencetown beingcanalian citizens. Compared to the rest of Canada, Nova Scotia has a
relatively low immigrant population. In 2006, there were 45,190 immigrdbt®% of the
populatior), compared to 19.8% immigrants for Canada. In Nova Scotia, 98.3% of people were

Canadian citizens compared to 94.4% for Canada.

Employment

The number oll5 to24 year oldsn Lawrencetowrthatare not in the labour foras 38.5% with
10.%% beingunempbyed Those 25 and ovewho arenot in the work forcemake up 4.6%, of
the populationwith thosewho areunemployednaking up4.0%. In Nova Scotia, 42% were not

employed.

Income

In 2006, the median income for individuals in Lawrencetown was $19,32&r, compared with

the provincial median of $24,030, and the Canadian median of $26,917. Families in
Lawrencetown had a median income of $45,504, compared with the provincial median of
$55,412 and the Canadian median of $63,866.

Education

According to the Community Counts database2006,35.6% of those 20 and ovegsiding in
the communityhave less than a high school certificate. This is greater than the Nova Scotia
averageof 31.7%and much greater than the Canadian avecdd®/.9% However,19.7%% of

those 20 and ovdrave only a high school certificatecomparison to 47.6% in Canada
Although the literacy needs in the community are high, the strengths lie in having a relatively

stable population with strong community ties acrassersal generation©n the other hand, this

can also mean entrenched values and belief systems.

18
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Gender Role &rceptions

Researchers haweritten about the gender binary that exists in Nova Scotia (Baskwill,;2003
Sherman, 2000 The social constructiorof genderas O6womenés ways&é and ¢
embedded in | ocal cultures and structures and
how gender effects the performancevafious roles, from educational administration to child

rearingand, theefore, who should perform them.

Community Survey of Father Literacy Role Perceptions

With this research in mind, along with anecdotal evidence from conversations with child care
staffs in rural areas in Nova St prior to beginning the research with fathers and father
figures, a telephone surveysing theCommunity Survey of Father Literacy Role Perceptions
(CSFLRPY was administered, by the researcher and two graduate research assistants from
Mount Saint Vincat University, to householdsithin the Lawrencetown school catchment area
Though the focus of the research was on fathers and father figures and their participation in the
PID workshopsthe results of the survey were intendedadd to the picture of ¢hresearch

context and the community in which the fathiershis studyreside.The researchexanted to get

a sense of the climate and culture in this particular rural area with respect to how the

i nvol vement o f fat her s a rtedacy flearhiig ewas vfewed by e s [

individuals in households in tlgeographiarea

A quota sampling system was used which set the number of respondents Hb@&holds

were selected using the Aliant Telephone Directory, Annapolis Valley West editior,0800

The phone book was randomly opened to a page under the community heading and every
seventh household was telephonedil the number set was reachéhon an initial explaination

of the survey contents and purposes, potential respondents were askealtitipate.
Respondent sé names and addresses were neither

remain confidential.
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Re s p o naye rangsedoom 2383 with 193 of the 250esponéntsbeingfemale Calls were
made between 6:00 and 8:00 in tbeening. The CSFLRP is a sixteen itemsurvey (see

Appendix B) that usea Likert scale ranging fror+5, strongly agree to strongly disagree

Questions were identified according to four key elements and a scoring protocol was used to

determine th@ercentage of response for each key element:

Key Element Questions
Literacy is the job of the mother 2,7,9,12
Dads are not interested 6, 10, 4, 16
Dads do not have knowledge/skills 3,14,5,11
Dads need to be more involved 1,8,13,15

Results from theCSFLRPi ndi cated the following percept.i

chil drenbds | it er aesppndehmithm thetargeeared: hel d by
1 Literacydevelopment in young childres therole of the mother or female camver
(92%)
Fathers are not interested in being more i

Fathers do not have the skills or knowledge to be involved (89%)

Fathers need to be more involved with chil

Although a high numberofrpsondent s felt fathers needed to
literacy learning, the strong belief that fathers do not have the knowledge or skills may have
contributed to the strong belief that literacy development isalleeof the mother or femaleace

giver.
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Fathers and children during Read Together Time

PICTURE IT, DADS!
Pl D F aerteptionsd P

In combination, malysis of theinterviews, including thesurvey datdrom the Survey of Father
Literacy Role Perceptions (SFLRP)reveakd three overall themes regardirte fatherd
perceptions about their r ol e personalkckhowledle ad 6 s e

skills, expert knowledge and skills, and observational knowledge and skills.

Personal knowledge and skillefers of at her s6 awareness of their
experiences, along with reading and writing experiences with their children at fdnise.

category includes how literacy was valued by the particgpant

Observational knowledge and skillsfers to fdh er s & awar eness of t he |
materials present in their home. This category includes words, phrases and examples from the
interviews that referred to or described the use of these materitle dhyild or another member

of the family. Ths category also includes references to reading and writing activities in other

|l ocations (i . e. nei ghbourds homes, school, ch
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Expert knowledge and skiligfers tomore formal knowledge, that which might be gained from

books, or workshops dectures by authorities in the field, presentations for parents at local
schools by family literacy staff. This category also includes information obtained from TV talk
shows, radio broadcasts, internet sites, newspaper articles and locally obtainece{saamuhl
flyers (i .e. from doctordos offices, churches,

Personal Knowledge andciis

The fathersn this studywere very aware of their own literacy abilities. During Part A of the
interview, when asked to recall childhood literacy memoriksy talked about their own school
experiences. For most, these were in the same community in which they now lived. Both positive
and negative experiences were sha@dhose thatlid not enjoy schogkpecific examplewere
recalled of situations whetbeyhad been made to feel their reading or wgitivas poor or
inadequate ni particular, when asked to read aloud, to perform during spelling contests, or to
display their workThey saw literacy in school as a competitive enterprise where their alpitity
performance was measured against that of others.

Childhood literacy memories also includegamples of home literacy memoriexamples of

books readsomeonewho read to thenfusually a mother or grandmothegnd a few fathers

brought homemade aret t s such as Mot herds Day cards the
In all, few artefacts were brought Thi s may have bleesngunaineewhdato part
to bring orthelack of availability of the artefa¢ti . e. a f avour irnowngerimi | dr en
the participant 6s tpedahsrs talled abou) their Nemor@entthowegh e s s
they may not have had an artefact to shOwe father said he was unable to recall any childhood

literacy memoriesbut when prompted by categers s uch as chil drends b

read tohim, or what kinds of print materialte had at homgrowing up he wasable torespond

In addition,PartB survey result§see chart belowshowedthat the fatherdelt confidentthey

knew how to supportc hi | dr ends r e dedelopmgnt They dereveoniident theiy
children would be successful learning to read and write and all daine development ahese
skills. Theyalsosaw literacy learning as a skill to be fostered in child catérggs outside the

home Whether through learning games, discussing stories, engaging children in retelling or
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through the use of questioning techniques, or writing/drawing activitiedathers and father
figures indicated they knew how to help theirildnen with reading and writing activities.
Howeverf at her s responses al igactivitiesssuehaddadydreading,a k

singing songs and reciting nursery rhymes.

100% -
90% -
80% -
70% -
60% -
50% -
40% -
30% -
20% -
10% -

0% +

m Strongly Disagree and Disagr¢ @ Somewhat Agree
m Agree and Strongly Agre

Survey of Father Literacy Role Perceptions
(Note: In the charhbove, the numbers16 refer to the quations in Part A of the SFLRP.)

Responses to Part B of the survey indicabeddthers were aware and able to identifgir own

repertoire of reading behaviours during story time.
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Other behaviours reported includedeating bedtime stories from past events, sounding out

words, changing words in the story, the use of praise, allowing the child to choose the story, and

repeating key parts or information to be sure the childeustood Story time was reported as

being highly interactive, even though it was not a daily occurrence.

Observational Knowledge andiis

In their homesthe fathes and father figures in this studyere knowledgeable observers of the

reading and wting activities in which their children engaterhey recognize the variety of

chil drenos Wr it

ng

a n dred and ddd their gchildreo werevactivel e s

participants in theselhe fathersidentified a selectionof print materials andvriting/drawing

materials avail

abl

e

I n  frdmahe listphooidage s f or t hei
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Printed Materials
Taken togt her |, chil drenos roels kare thepmost tommen foboad k s a

printed material indicatedther materialsncluded activity books, order forms, puzzles, games,

labels on groceries (i.e. cereal boxdlsish cardsnd the bible.

Thefathes alsoidentifiedthe variety of writing/drawing activities that occurred within the home

from the list provided
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80%
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60% -
50% -
40% -
30% -
20% -
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Home Witing/Drawing Activities
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Although some activities were more prevalent than others, fadlers reported some
writing/drawing activity in their homesR e s p o n s e ©theio n ¢ fa h igclydiad cyafts,

tattoos, drawing pictures for games, making floonglalesigning posters, and writing reports.

The fathersalso indicated their awareness of the writing/drawing materials available in their
homes.It was interesting to nott at her s 6 ather cerepoiewas a writmg/drawing

tool, as the researcham had anticipated it would be considered as entertainment.

100%
90%
80% -

70% -
60% -
50% -
40% -
30% -
20% -
10% -

0% -

Pen Magnetlc Crayons Paints Chalk Computer Other

Home Writing/Drawing Materials

From the survey data it is not possible to determine the level of involvement of the respondents

in obtaining/purchasing these materials.

The fathers andather figures in this studg | so reported on their chil

fatherchild reading times.
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A range of behaviours werdentified from the list providedrom moreobviousforms such as
listening aml looking to less obvious, such as commenting and asking questioQther
behavioursncludeddemands by the child (i.e read faster, wanting an answer to a question rather

than wait to see).

Fathers also reported developmental anomalies they obseargdularly if they had more than
one child in the family. Thegplsoc o mpar ed their c¢chil dbds reading

their own.

Expert Knowledge andk#iis

Of the fathers and father figuredirveyed 50% disagreed or strongly disagreed thaty knew

what the literature lthto say about their role or about what to have in their home to support their
chil drenos | Ofttleertlarty yespbndeats, r89%eig .not confident with their
knowledge about what Habeen written about either dhese topicsPart | of the interview

confirmed that the fathers and father figures in this studydidely on print information about
childrenés | iteracy development to i nhegr m t h

also did not rely on ber media for information. All dads reported listening to information
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reported by their spouse or partner that came faopnint or mediasource All alsoreporteda
desireto prepare their child for school. One father reported using story time to haeghildis
practice sitting still and being quiet, skills he felt the school wanted his child to have upon entry.

This father was unable to identify how he came to think this.

In contrastto the role perceptions as indicated in the commusutyeysthat didnot recognize

fathers as having the necessary knowledge, skill, and desire to become involved in young
chil drends I(see¢ p d3ald),\the fatheasrimthinstudy perceived themselves as

having the knowledge and skills necessary to suppont thec hi | dr ends | i ter ac)
value literacy learning andvere able to identifghe tasks usually associated with that learning

in the home. Although interactive behaviours were reportetthdyathersvhen reading with/to

their children, their kneledge of the importance of such tasks or their ability to undertake them

was not attributed tobtaining information through print or medieheir partner/wife was named

as a source of family literacy informatioRathers did not report other fathers as a source of

information.

Thefatherse x pr essed a desire to be involved with t
but were less confident singing and reciting rhymes, traditional activities associatecnith e
childhood parenting practice§hese activities were seen by the fathers as something their

wives/partners did better.

Daily reading to their children was reported by 44%. This low percemagelikely due to
employment factors thabok fathersout of the home during optimal times for reading to
children (i.e. bedtime, after schgolevenings Information concerning employment was
coll ected during the interviews, however, in

be shared only ihmited ways(see p. 8).
Despite demonstrating a high | evel of confide

literacy, thefatherswere not confident demonstrating that knowledge with family and frigkds.
disconnect was revealed lilge paricipants between theirperceptions of their role in their
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chil drenbds |astrepartedcon thé sueveyrportiog of the interviews, and their

enactment of that role as reported during the interviews prior to the workshops.

PID Workshops

The inteview and survey results informed the initiebntent of the PID workshopsSix
workshops were developed. The six workshops focused on expanding the repertoire of literacy

practicedathershad bybuilding on whatfathersalready knew.

Each workshop providedathers with ideas and activities for supporting early literacy
development, a support network of otfi@hers, andofferedguided practice with their children.
In addition, akehome bagswere given to the participants at each vetidp. The bags
contained:
1 the picture book that provided a touchstone for each workshop theme
1 a blank book for recording home literacy stories and developntéatsthe
participantsvould share with the group
1 a booklet of activities thagrew out ofthe buchstone boolanda bibliography of
related books available at the local public library
the bookparticipantsirote with their children

a package of materials to use at home

Workshops ran for two houeach Theytook place on Saturday mornings in adbelementary
schoolapproximately twice a month from September to December (Fall cohort) and January

April (Winter cohort)and were facilitated by three teams. Each team had two males and one
female on the team. The primary facilitator for each team avasale elementary teacher
Recommendations of male teachers wlare considered to bknowledgeble about hi | dr en dé s
|l iterature and young cWerelsdught filonslocal schoels, family de v
resource centres and regional librariad®acher facilitators were selected from the list

generated.
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